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Abstract  

Teacher shortage worldwide is acute. In Israel this shortage is strongly felt in all core 

subjects, including English. Efforts should therefore be made to ensure that all pre-service English 

as a Foreign Language (EFL) teachers choose to pursue a teaching career upon graduating from 

their teacher training programs. This study set out to investigate whether sense of coherence in 

teaching situations (SOCITS), an inner coping resource, exists among pre-service EFL teachers 

and how it is expressed in relation to their decision to pursue a teaching career. In this qualitative 

study, 24 pre-service EFL teachers were interviewed. The results yielded evidence for the 

existence of SOCITS among pre-service EFL teachers who wish to pursue a teaching career. In 

addition, it also provided evidence for the importance of SOCITS and its three components: 

comprehensibility, manageability, and meaningfulness, on whether pre-service EFL teachers 

choose to pursue a teaching career upon graduating from their teacher training program. 

Implications for teacher training programs are discussed. 
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Introduction 

Teacher shortage is growing and according to the UNESCO Institute of Statistics (UIS), in 

2016 there was an immediate need to recruit over 68 million teachers around the world (UIS, 

2016). In 2019 the UIS reported that although the 2030 Agenda for Sustainable Development, 

including the fourth Sustainable Development Goal on education, SDG 4, is approaching, the 

world seems to be behind schedule (UIS, 2019). Therefore, teacher training institutes should 

endeavour to ensure all pre-service teachers who graduate from their teacher training programs opt 

for a teaching career. In Israel, this severe shortage is also strongly felt, especially among English 

as a Foreign Language (EFL) teachers. According to the 2019 State Comptroller Report, there was 

a shortage of 626 EFL teachers in Israel. The situation has       deteriorated since with a shortage 

of 5,671 teachers for the 2022-23 school year,  of whom 871 are EFL teachers (Central Bureau of 

Statistics [CBS], 2022). 

Several studies on teacher attrition and teacher retention have been published (Akram, 

2020; Arnup & Bowles, 2016; Birchinall et al., 2019; Carmel & Badash, 2018; Klassen & Chiu, 

2011; Reyneke & Botha, 2020). However, there is a scarcity of studies regarding the determinants 

and predictors of pre-service teachers’ intentions to pursue a teaching career upon graduation.  

The present study forms part of a PhD research project whose primary concern is to 

examine whether Sense of Coherence in Teaching Situations (SOCITS), an inner coping resource, 

exists among pre-service EFL teachers in Israel and if so, whether this factor can be a predictor of 

pre-service EFL teachers’ intentions to pursue a teaching career upon graduating from their teacher 

training program. The concept of SOCITS focuses on pre-service teachers’ feelings and comprises 

three components: comprehensibility, manageability, and meaningfulness in teaching situations. 

The findings of the current study may provide useful insights into the factors which impact pre-

service EFL teachers’ entry into the teaching profession. In addition, it seeks to shed light on 

possible reasons why some pre-service teachers choose to pursue a teaching career upon 

graduating from their teacher training programs, while others do not. Seeing that teacher training 

programs have been found to play a significant role on pre-service teachers’ entrance into the 

teaching profession (Rots et al., 2010, 2014) and to have a significant influence on pre-service 

teachers professional identity (Westhuizen & Woest, 2021), this information may also aid in 

enhancing the quality of teacher education and will allow for the development of an innovative 
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EFL teacher training program –the Teaching, Relationship, Exposure and Pedagogy (TREP) 

program for third year pre-service EFL teachers.  

Literature Review 

In 1979, Antonovsky (1979) introduced the Salutogenic Model. This model focuses on the 

origins of health and presumes that stress and illnesses are an inseparable part of people’s lives. It 

tries to understand how people can cope with the stress and challenges they face and to clarify why 

some manage to deal with stressful and challenging situations while others do not. The Salutogenic 

model led to the development of the concept of Generalized Resistance Resources (GRRs) which 

include the physical, cognitive, emotional or sociocultural traits a person has that can be of aid 

when coping with stress, and the resources that help prevent tension from turning into stress 

(Antonovsky, 1979). As a result of his insights, Antonovsky coined the term Sense of Coherence 

(SOC) (Antonovsky, 1979). He described it as an inner resource or a personality component which 

reflects people’s outlook on life and their ability to deal with stressful situations. SOC entails three 

elements: comprehensibility, the cognitive component which relates to the extent to which one 

views situations as understandable, clear and coherent; manageability, the behavioural dimension 

which conveys the extent in which people feel they have control of internal and external stimuli 

and that they have the necessary resources, support and motivation for coping with the challenges 

they face; and meaningfulness, the motivational component which refers to the extent in which 

people feel life has emotional significance and that dealing with the challenges are worth the effort 

(Antonovsky, 1979, 1998). Studies dealing with SOC amongst diverse population (e.g., Eriksson 

& Lindstrom, 2014; Surtees et al., 2007) have shown that the higher the level of SOC, the higher 

the quality of life.  

Amongst university and college students, SOC has been shown to be very beneficial in 

helping them deal with their academic challenges and career plans (Togari et al., 2008), daily 

hassles when faced with new environments, relationships, social and academic demands, and stress 

(Shankland et al., 2019), and their workload (Carmel & Bernstein, 1990). Hochwälder and Saied 

(2018) confirmed that students with high levels of SOC were subject to fewer difficulties and were 

better able to cope with stress, while Shankland et al. (2019) provided evidence for such students 

facing less academic burnout. Among university students in Japan, higher levels of SOC were 
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linked to enhanced academic performance, reduced feelings of isolation and more positive 

relationships (Chu et al., 2016). Students with higher levels of SOC were found to rely less on 

emotion-oriented styles, such as venting and self-blame (Konaszewski et al., 2019), and more on 

task-oriented coping styles such as planning and problem-solving strategies (Krok, 2016). Lustig 

and Strausser (2008) and Austin et al. (2010) revealed that when levels of SOC were high, students 

were better able to cope with career decision-making processes and were less confused and anxious 

about their decisions. 

Pre-service teachers are students enrolled in initial teacher training in colleges of education 

or universities and are studying towards a degree in education and a teaching certificate. They face 

even more challenges and stress than other university students as they are expected to cope with 

both the academic challenges of regular students in addition to the responsibilities of their teaching 

practicum in the schools (Nghia & Huynh, 2019). Kokkinos and Stavropoulos (2016) provided 

evidence that the practicum experiences expose pre-service teachers to more challenges, teaching-

related stress and burnout. This additional stress has been found to have a substantial effect on pre-

service teachers’ commitment, their career decisions and their intents to give up and quit or pursue 

a teaching career (Klassen & Chiu, 2011; Mahmoudi & Ozkan, 2016; Nghia & Huynh, 2019; 

Pfitzer-Eden, 2016). 

In 2015, Bracha and Hoffenbartal coined the term Sense of Coherence in Teaching 

Situations (SOCITS). Based on Antonovsky’s SOC (Antonovsky, 1979), SOCITS is a coping 

resource that reflects pre-service and in-service teachers’ feelings about their abilities to cope with 

the teaching situations they face, and refers to an overall sense of understanding of the teaching 

situations and challenges they encounter (Bracha & Hoffenbartal, 2015). SOCITS has three 

components: comprehensibility, the understanding of their professional identity, teaching 

situations, teaching methods and students’ needs; manageability, the feeling that the available 

resources teachers have are satisfactory when coping with classroom management and difficulties 

in teaching and allow for flexibility in the teaching process; and meaningfulness, perceiving 

teaching situations as emotionally meaningful, satisfying and motivating.  

Unlike teacher self-efficacy, which refers to teachers’ beliefs in their own ability to 

effectively perform their jobs (Tschannen-Moran & Woolfolk Hoy, 2001), SOCITS refers to 

teachers’ feelings and their perceptions of their work as meaningful, manageable and 
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comprehensible (Bracha & Hoffenbartal, 2015). Self-efficacy is based on the idea that teachers' 

beliefs about their own capabilities will influence their behavior and outcomes (Bandura, 2008). 

Teachers with high levels of self-efficacy have more confidence in their abilities to make a positive 

impact on their students and are more likely to be resilient and adaptive in the face of challenges 

(Poulou et al., 2019; Vagi et al, 2017).  

Likewise, Bracha and Hoffenbartal (2015) provided evidence that pre-service teachers with 

higher levels of SOCITS were more motivated to cope with stressful situations, were better able 

to understand the challenges involved in teaching and believed that they had the required resources 

to cope with the difficulties and the challenges. Furthermore, Bracha and Hoffenbartal (2022) 

found four main factors that enhance SOCITS of which the most influential was the pedagogical, 

specifically time and task management and love for the profession. This factor was followed by 

relationship with the students, the perceptions of personal and professional identity, and the school 

as an ecosystem, namely the quality of contact with the staff, management, mentors and parents.  

Studies pertaining to teachers’ professional identity construction have shown that teacher 

training programs serve as an ideal starting point for fostering awareness of professional identity 

development and its constant changes (Beauchamp & Thomas, 2009; Yuliyana, 2019). Due to the 

challenges and daily demands in-service teachers face, they are more vulnerable during the early 

years in the profession. As such, it is crucial to understand context and sociocultural aspects which 

significantly impact this identity formation (Klusman et al., 2016). 

A review of the literature reveals that so far, Bracha and Hoffenbartal are the only 

researchers to have explored the notion of SOCITS and therefore, very few studies exist in this 

area. No studies have focused on the existence of SOCITS in the field of EFL. Further research is 

required in this field and as such the present study aims to contribute to the field of teacher 

education in general and specifically to the notion of SOCITS among pre-service EFL teachers. 

The research questions framing this study are: 

1. Does SOCITS exist among pre-service EFL teachers in Israel? 

2. How is SOCITS expressed in relation to pre-service EFL teachers’ decision to 

pursue a teaching career upon graduating from their teacher training program? 
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Methods 

This section describes the research design and methodology employed in this study. It 

further presents the population, data collection instrument and the data analysis procedures. This 

study is an exploratory study which aims to evaluate emotional and cognitive processes that lead 

pre-service EFL teachers to pursue a teaching career, namely whether SOCITS exists among pre-

service EFL teachers in Israel and if so, how it is expressed in relation to their decision to pursue 

a teaching career upon graduating from their teacher training program (Creswell & Creswell, 

2018). A qualitative research design was chosen for this study as the qualitative paradigm focuses 

on gaining in-depth exploration of social and educational issues by purposely selecting participants 

and integrating a limited, yet appropriate, number of cases (Creswell & Creswell, 2018). 

Moreover, the qualitative paradigm is most suitable for obtaining widespread data concerning 

individuals’ behaviour based on their personal experiences and views (Rosenthal, 2016; 

Silverman, 2017).  

Participants 

Semi-structured interviews were conducted with 24 pre-service EFL teachers studying in 

a large teacher training college in Israel. This teacher training college offers a four-year program 

at the end of which students are granted a B.Ed. degree and a teaching certificate. The program 

consists of education studies, research literacy, courses in linguistics, literature and technology, 

pedagogy and methodology, in addition to an in-field practicum. In the practicum, students are 

assigned to a host teacher or mentor at a mentoring school. Those wishing to pursue a teaching 

career are required to complete an induction year, i.e., an internship year, during the fourth and 

final year of their studies in order to obtain a teaching license which is required to teach in all 

public schools in Israel. During the induction year the students, who at this point are already 

considered in-service teachers, are required to hold a minimum of a 1/3 position, which is about 

12 weekly hours. In the school where they are teaching, these teachers are also assigned a mentor 

with whom they have weekly meetings, in addition to participating in a 60-hour induction 

workshop offered at the college. The teachers are evaluated throughout the year, both by their 

mentor and the school principal, and at the end of the year, if they show they have developed 

adequate competence to perform as teachers, they are granted a teaching license by the Ministry 

of Education enabling them to work in the public school system.  



     Levy 

 

JEPIC, Vol 1:1, 2023 

48 
 

The interviews were conducted prior to the beginning of the academic year. The 

participants were pre-service EFL teachers starting their third or fourth year at the college. The 

pre-service teachers were interviewed individually face to face. The interviews were conducted in 

English and lasted 20 minutes each. The sampling strategy used in this study was a non-random 

purposive sampling (McBride, 2016), specifically, criterion sampling to allow for participants to 

be chosen according to the criteria that best met the requisites of the study (Crewell & Poth, 2017):  

• Three male and three female students aged 22 to 30 starting the third year who 

intended to do the induction year and pursue a career in teaching; 

• Two male and four female students aged 24 to 31 starting the third year who did 

not intend to do the induction year and were still ambivalent about whether to 

pursue a teaching career;  

• Three male and three female students aged 24 to 28 starting the fourth year who 

chose to go into the induction year and pursue a teaching career and were in-service 

teachers at the time; 

• One male and five female students aged 24 to 31 starting the fourth year who chose 

not to go into the induction year and decided to finish their B.Ed. without pursuing 

a teaching career.  

Data Collection and Analysis 

This study used semi-structured interviews to collect the data. The semi-structured 

interview was chosen to allow for richer, more genuine and more realistic data to be generated 

(Coolican, 2019) and was devised based on the literature review and the research questions. It 

included questions such as: How important is teaching to you? How do you think that knowing 

how to manage teaching situations had/will have an effect on your decision to pursue a teaching 

career? How do you think that your understanding of what it means to be a teacher had/will have 

an effect on your decision to pursue a teaching career? The full questionnaire can be found in 

Appendix A. The data pertaining to both research questions were analyzed employing the 

deductive or top-down approach, known as a driven thematic analysis (Braun & Clarke, 2012). 

According to Sullivan and Forrester (2019), this approach is favorable when the researcher wishes 
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to investigate a fixed set of theoretical concepts. The data were analyzed using Atlas.ti, a computer-

aided qualitative analysis software. The thematic analysis included transcribing the data, becoming 

familiar with the data and then coding the data, i.e., marking the data with “in vivo terms” 

(Creswell & Creswell, 2018). This first stage coding using the Atlas.ti allows short sections to be 

coded in order to represent ideas that will be considered at later stages. According to Silver and 

Lewins (2014) the first stage of coding is a first attempt at thoroughly putting together fragments 

that are of interest to the researchers. Following this first stage coding, codes representing the same 

concepts were merged and finally in the third stage coding, the data and the codes were revisited, 

consistent patterns identified, and categories built. This software allows for micro and macro visual 

representations of the codes and code groups data (Lewis, 2016). In order to increase validity and 

reliability, or truth value and consistency in qualitative studies (Guba & Lincoln, 2005), the 

researcher recorded the interviews which allowed for repeated revisiting of the data. In addition, 

when reviewing the themes, a second coder, a professional Ph.D. researcher in the field of EFL 

teacher education revised the codes. The themes and codes were then discussed and both 

researchers came to an agreement and finalized the themes. Peer debriefing or inter-coder 

agreement helps reduce bias, contributes to reliability and trustworthiness and yields the most 

inclusive findings (Guba & Lincoln, 2005). 

The researcher was granted permission to conduct the study in the teacher training college 

by the Ethics Committee of the College. In addition, in order to adhere to the code of ethics in the 

college, the American Educational Research Association’s (AERA) code of ethics, all the 

information pertaining to the study was presented to the participants and the participants were 

asked to sign a consent form prior to beginning the study. This allowed them to make an informed 

decision and freely decide whether or not they wanted to participate. Participants were informed 

that they could withdraw from the study at any given stage with no consequences. To protect 

students’ anonymity and confidentiality, necessary measures were taken. 

Findings 

This study set out to determine whether SOCITS exists among pre-service EFL teachers in 

Israel and how it is expressed in relation to their decision to pursue a teaching career upon 

graduating from their teacher training program. Participants were interviewed in semi-structured 

interviews and the results yielded evidence for the existence of SOCITS among pre-service EFL 
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teachers in Israel and the importance of SOCITS and its three components: comprehensibility, 

manageability, and meaningfulness in relation to whether pre-service EFL teachers choose to 

pursue a teaching career upon graduating from their teacher training program, as can be seen in 

Figure 1. Differences were identified pertaining to the extent in which the groups related to each 

of the SOCITS components. The manifestation of the SOCITS components was most prominent 

in the discourse of the fourth-year students who had chosen to pursue a teaching career and the 

least evident in the fourth-year students who chose not to pursue a teaching career. 

 

Figure 1: Occurrences of the SOCITS Components’ Expressions in the Discourse of Pre-service 

EFL Teachers  

 

 

In the following sections each of the components will be addressed according to the data 

that arose from the interviews. The themes that emerged from the discourse of the pre-service EFL 

teachers can be seen in Figure 2.  
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Figure 2: SOCITS Components as Manifested among Pre-service EFL Teachers 

 

Comprehensibility  

This component related to the degree pre-service EFL teachers felt the teaching situations 

were clear, meaningful, and predictable to them in terms of their professional identity, teaching 

situations and teaching methods, and students’ needs. The data provided evidence for the existence 

of this component and its significance on their decision to pursue or not pursue a teaching career. 

In terms of the existence of comprehensibility, this component was most prominent among those 

wishing to pursue a teaching career in the third year and those who pursued a career in the fourth 

year, as can be seen in Figure 3, and it was manifested in various categories. 
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Figure 3: Occurrences of the Comprehensibility Expressions in the Discourse of Pre-service EFL 

Teachers 

 

 

Understanding Different Methods, the Educational System, and Teaching Situations  

The importance of understanding the teaching methods, the system and different teaching 

situations was prominent in the discourse of both the third-year students wishing to pursue a 

teaching career and those in the fourth year who decided to pursue a teaching career as can be seen 

in the following comments: “Some students might not want to pursue a teaching career because 

they don’t want to teach in a certain way, but if you are exposed to different pedagogical systems 

in different schools, as I was, you understand you have a choice.”(Third year, wishing to pursue) 

and “I realized how the system works and you get used to how it works and once you realize that 

and what it means things get better.” (Fourth year, pursued a career). This theme was also found 

among those in the third year who were still ambivalent regarding their choice to pursue a teaching 

career. 

Knowing What it Means to be a Teacher and Their Professional Identity 

The third-year students wishing to pursue a teaching career and those in the fourth year 

who pursued a career related to the importance of developing their professional identity and 
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fact that I’m quite good at teaching…I decided I want to go for it.” (Third year, wishing to pursue); 

“I started off as someone that didn’t have much confidence…I wasn’t able to stand in front of a 

class…but now I understand the process, and this is where the self-improvement aspect comes in.” 

(Fourth year, pursued); “I don’t have to know everything…I’m still learning. It stressed me 

out…like how am I supposed to educate students if I don’t know the answer to everything…but 

when I started… I started to understand that teachers don’t need answers to everything.” (Fourth 

year, pursued).  

Understanding Students’ Needs 

The third-year students wishing to pursue a career in teaching and the ones in the fourth 

year who pursued one, spoke about the significance of understanding the students’ needs, as was 

evident in comments such as: “Understanding what it means to be a teacher and what students 

need… is a process that you learn over time.” (Fourth year, pursued); “I understand how to work 

with the kids and what they need…I think I have the ability to reach out to a person and understand 

their needs.” (Fourth year, pursued); “I learned to find common grounds with the students.” 

(Third year, wishing to pursue). 

The results relating to comprehensibility also suggest the importance of this component on 

whether pre-service EFL teachers decide to pursue a teaching career. This can be seen in comments 

such as: “Knowing everything about being a teacher, the teaching methods and how to teach might 

have an effect on my decision to be a teacher.” (Third year, wishing to pursue); “The more I 

understand what it means to be a teacher, the less I really want to go into it.” (Third year, 

ambivalent); “Understanding what it means to be a teacher, when you go into the practicum, you 

start to see things…and that had an effect on my decision not to pursue a teaching career.” (Fourth 

year, didn’t pursue) 

Manageability 

This component refers to the degree pre-service EFL teachers felt they possessed 

satisfactory resources to cope with challenges in teaching situations. The data revealed the 

existence of manageability among pre-service EFL teachers wishing to pursue a teaching career. 

In addition, pre-service EFL teachers believe this component is crucial when deciding whether or 

not to pursue a teaching career, as can be seen in Figure 4. 
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Figure 4: Occurrences of the Manageability Expressions in the Discourse of Pre-service EFL 

Teachers 

 

This element was expressed in various domains: being in control, challenges in teaching 

and flexibility.  

Being in Control  

The difficulties pertaining to managing a class and the importance of having sufficient tools 
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how I can manage a classroom because if I feel I am lost…I’ll say “Ok, this is not my place.” 

(Third year, wishing to pursue).  

Challenges in Teaching  

All pre-service EFL teachers related to the challenges of teaching and the importance of 

being confident. This can be seen in comments such as: “…but a big part of it is how to manage a 

class and if you feel overwhelmed and the students aren’t listening to you and you can’t figure out 

how to manage everything, I think it would be harder to want to be a teacher…if it’s frustrating 

and you can’t achieve what you want…so I think it can make someone not want to be a teacher.” 

(Third year, ambivalent); “I think that if I was really confident in classroom management, I would 
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start a teaching career.” (Fourth year, didn’t pursue). Those who chose to pursue a career spoke 

about the fact that classroom management is a gradual process with comments such as: “It was 

only in third year that I really began to navigate my way in the classroom…like feeling 

command…feeling the authority to ask the students to listen to me…that I was in charge… and 

this had an effect on my decision to pursue a teaching career.” (Fourth year, pursued). 

Flexibility 

The category of being flexible also arose from the interviews of the third-year students 

wishing to pursue a teaching career and those who pursued a career as can be seen in the following 

comments: “You can take their energy and lead it to something else…Ok, you are very excited 

today so let’s do a KAHOOT…” (Fourth year, pursued). These students also related to the 

importance of gaining respect as a way to deal with classroom management: “I think that if you as 

a teacher respect yourself…this is how the kids will look up to you…I’m aware of the challenges 

but I am looking forward to it.” (Third year, wishing to pursue). None of the third-year students 

who were ambivalent or the fourth-year students who chose not to pursue a teaching career related 

to the significance of flexibility in their teaching.  

These results also indicate the importance of the manageability component on whether pre-

service EFL teachers decide to pursue a teaching career. This can be seen in comments such as: “I 

think that a lot of people who decide to sign up for teaching end up dropping out because they 

don’t really know how to deal with those situations.”(Fourth year, pursued); “I find it hard to 

manage situations…there’s not enough things to use against the students…they are not threatened 

by anything and they are not scared of anything and that definitely affected my decision …why I 

don’t want to work in a class…” (Third year, ambivalent). 

Meaningfulness 

This element is associated with how pre-service EFL teachers react to the challenges they 

face and the degree they feel teaching situations are emotionally meaningful and significant to 

them. A sense of meaningfulness was revealed in the data of both the third-year students who are 

considering a teaching career and fourth-year students who pursued a career, as can be seen in 

Figure 5 and was manifested in various categories. 
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Figure 5: Occurrences of the Meaningful Expressions in the Discourse of Pre-service EFL 

Teachers 

 

Personal Satisfaction  
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I have the urge to pass on knowledge to others…which is basically teaching…” (Third year, 

wishing to pursue); “I really think I’m a person with values…it’s very important to me and I kind 

of live according to Ghandi’s motto – Be the change you wish to see in the world…and this inspires 

me.” (Third year, wishing to pursue). 

Fulfillment and Emotional Meaningfulness in Teaching Situations 

The issue of devotion and feeling fulfilled were also raised as can be seen in the following 

comments: “the feeling of devotion…you really need to be devoted cause I know the first years are 

going to be tough…but I know it will get easier and I’m devoted.” (Fourth year, pursued); “I feel 

it’s part of my identity, of me…” (Fourth year, pursued); “It’s meaningful to me…I feel at home 

doing it…” (Fourth year, pursued); “It’s so significant and I’m so grateful that this is the 

profession I chose…touching kids’ lives every day, helping others…I think it’s so fulfilling that I 

have a part in this…in somebody else’s success and progress and making others feel more 

confident…I think it’s really everything.” (Third year, wishing to pursue); “I think it gives me a 

sense that what I’m doing is important and you can’t get that in other jobs.” (Fourth year, 

pursued). 

From students’ statements it can be seen that lack of meaningfulness influences pre-service 

EFL teachers’ decisions not to pursue a teaching career and this was evident among the students 

who were not planning on pursuing a teaching career, specifically those in the third year. Their 

statements included: “First of all it’s not what I want right now, and I don’t think it’s a big enough 

impact to satisfy me…”(Third year, ambivalent); “I don’t feel it’s that meaningful to me and I’m 

very disappointed with the system and how things work.”(Third year, ambivalent); “I don’t feel 

it’s my biggest dream or something like that…to be honest.” (Third year, ambivalent). 

Discussion 

This qualitative study examined the existence of SOCITS among pre-service EFL teachers 

and its significance on whether pre-service EFL teachers decide to pursue a teaching career upon 

graduation.  

In light of the pre-service EFL teachers’ discourse, the findings of this study indicate that 

SOCITS exists among pre-service EFL teachers in Israel who wish to pursue a teaching career and 

correspond to the results of a previous study on SOCITS (Bracha & Hoffenbartal, 2015). 
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According to Antonovsky (1998), the exclusivity of SOC lies in the blend of its three components: 

comprehensibility, manageability, and meaningfulness, and the same can be said regarding 

SOCITS.  

Third year pre-service EFL teachers wishing to pursue a teaching career, and those in the 

fourth year who had already decided to pursue a teaching career and had already started the 

induction year, expressed a stronger sense of comprehensibility, manageability, and 

meaningfulness in their teaching. From the data it is apparent that possessing this inner coping 

resource, SOCITS, when dealing with challenging and stressful teaching situations is necessary to 

become confident and to thrive. These students related to the significance and importance of 

comprehending the teaching situations, the different teaching methods that exist, knowing how 

things work in the educational system; and to the significance of understanding their own 

professional identity, who they are as teachers, and to understanding the needs of the students and 

the importance of reaching out to them. The pre-service teachers understood that only if they 

actually comprehend the teaching situations and perceive them as meaningful and predictable, 

would they be able to cope with the challenges that they would face as teachers.  

Regarding the component of manageability, the pre-service teachers indicated that 

classroom management is a process and that you learn to navigate in the classroom once you build 

a rapport with your students. The component of manageability was manifested in terms of 

controlling a classroom in the practicum, coping with the challenges in teaching, gaining respect, 

and being flexible in both their teaching methods and when coping with the challenges.  

The element of meaningfulness was disclosed in the data in terms of the pre-service EFL 

teachers’ perceptions of the different teaching situations. The pre-service EFL teachers related to 

personal satisfaction, feelings of devotion, passion and determination, motivation and a feeling of 

fulfillment and emotional meaningfulness in teaching. They expressed the will to continue their 

work despite the challenges. These findings support Bracha and Hoffenbartal (2022) and suggest 

that SOCITS motivates pre-service EFL teachers to cope effectively with the stress, the challenges, 

and the difficulties they face.  

An additional finding of this study relates to the significance of SOCITS as a predictor for 

pre-service EFL teachers’ choices to pursue a teaching career upon graduating from their teacher 
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training program. Most third-year students wishing to pursue a teaching career, or those in fourth 

year who decided to pursue a career in teaching, possessed higher levels of SOCITS and were 

better able to make career decisions as a result of comprehending the system and its requirements, 

having better resources to cope with teaching situations, and feeling that the teaching profession 

is meaningful and worth the effort. No previous study on SOCITS has investigated this, however, 

former studies on SOC have provided evidence that college students who possessed higher levels 

of SOC dealt more effectively with challenging situations (Shankland et al., 2019) and were better 

able to cope with career decision-making processes (Austin et al., 2010; Lustig & Strausser, 2008).  

Regarding comprehensibility, the third- and fourth-year students who were unsure about 

pursuing a teaching career or had already decided not to pursue a teaching career, related 

extensively to the fact that once they comprehended the education system and what being a teacher 

really means, they understood it was not what they wanted and decided not to pursue a teaching 

career. This indicates that comprehension of teaching situations and of what is required of teachers 

did not turn teaching into something meaningful for these pre-service teachers. They did not have 

the coping resources necessary to deal with the realities of the system and to overcome the 

difficulties that are part of this career. This finding supports Yuliyana (2019) who expressed the 

importance of teacher training programs in fostering awareness of professional identity 

development. In terms of manageability, these students expressed lack of self-confidence in their 

classroom management abilities, and related to various negative experiences in their practicum, a 

lack of flexibility and a feeling that they did not have the necessary resources to cope with the 

challenges they faced. These students also expressed a lack of sense of meaningfulness and 

disappointment. They further claimed that teaching does not have a big enough impact to satisfy 

them, and that teaching is more of a burden than a meaningful challenge.  

These findings indicate the importance and necessity of this inner resource, SOCITS, 

among pre-service EFL teachers who wish to pursue a teaching career. They further imply that 

pre-service EFL teachers with low levels of SOCITS lack the coping resources that are necessary 

to motivate them to choose to pursue a teaching career. As such, the presence of SOCITS among 

pre-service EFL teachers can be said to be a predictor of entrance into teaching.   
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Recommendations 

As in all research, this study has encountered limitations that should be taken into 

consideration. First and foremost, this study investigated the notion of SOCITS      which has a 

very limited number of published studies. It may thus be important to conduct further studies 

pertaining to SOCITS before generalizations can be made. In addition, this study focused on a 

limited number of pre-service EFL teachers in one Israeli teacher training college. As such, this 

study was limited in scope in terms of the participants and it may be necessary to include 

participants from other teacher training colleges, both in Israel and abroad. Moreover, further 

studies should include pre-service EFL teachers in the first year and second year of their teacher 

training programs. Finally, in terms of the research methodology, it is recommended that future 

research should include participants from different cultural backgrounds and age groups, and 

collect both quantitative and qualitative data using the SOCITS questionnaire, since the 

quantitative data could provide useful statistical data alongside the qualitative data.  

Conclusion 

Personal internal factors, including initial motivation (Rots et al., 2014; Watt & 

Richardson, 2008) and self-efficacy (Bruinsma & Jansen, 2010; Lavrenteva & Orland Barak, 2019; 

Vagi et al., 2017), as well as external factors such as mentor and faculty support (Rots et al., 2007, 

2012) and satisfaction from teacher education programs (Rots et al., 2010), have all been found to 

be predictors of pre-service teachers’ decision to pursue a career in teaching.  

This study has presented results that indicate the existence of SOCITS among pre-service 

EFL teachers in Israel and suggests that SOCITS can also be considered a predictor of entrance 

into the EFL teaching profession. Pre-service EFL teachers who lack the resources to cope with 

all the challenges of the teaching profession might decide not to pursue a teaching career upon 

graduating from their studies. 

This study contributes to the field of SOCITS and teacher training and may have important 

implications for EFL teacher training programs – specifically in the third year or the year prior to 

their entering the school system. The SOCITS components were more prominent in the discourse 

of the third-year students who were still ambivalent about pursuing a teaching career, compared to 

those in fourth year who had already decided not to enter the profession. As such the third year 
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might be a crucial turning point for shaping these students. In addition, SOCITS may be closely 

connected to teachers’ identity construction which has been found to develop throughout the 

training program and is influenced by context and sociocultural aspects. Therefore, teacher training 

programs should explicitly focus on strengthening and developing this identity.      

The results point to the importance of exposing pre-service EFL teachers to the realities of 

teaching and to equipping them with coping resources in terms of comprehensibility, 

manageability, and meaningfulness. This may be achieved by working extensively on pedagogy 

during the teacher training program so that pre-service students can be well informed and be 

prepared to deal with the existing education system that awaits them in the field. They must know 

the different teaching methods available (methodology); they should focus on developing their 

professional identity and be able to understand the needs of the students they will work with. This 

will allow them to fully comprehend the requirements of this profession and be more confident 

when dealing with the challenges and when deciding whether they want to pursue a teaching 

career.  

In addition, teacher training programs must focus on bridging the gap between the theories 

learnt in college and the practical work students experience in their practicum. Pre-service EFL 

teachers must be exposed in multiple ways to the reality they will face when they begin their 

teaching careers. This will allow pre-service teachers to gain the necessary tools required to 

manage teaching situations effectively and to become flexible but competent teachers. In addition, 

pre-service teachers should be given support, both at the college and in the field, which is 

indispensable if they are to overcome the hurdles along the way.  

Finally, teacher training programs must work to continuously motivate pre-service EFL 

teachers and help turn teaching into a significant and meaningful experience for them. Only then 

will pre-service EFL teachers be prepared for the challenges that teaching entails.   
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Appendix A – Questions for Semi-structured Interview 

1. Why did you decide to become a teacher?  

2. What were your main motives to pursue a teaching career and what influenced your 

decision to enroll in teacher education? 

3. How important is teaching to you? Or becoming a teacher? 

4. How do you think that your actual understanding of what it means to be a teacher 

had/will have an effect on your decision to pursue a career when you finished your 

studies? 

5. What abilities do you think you have that are going to help you make you a good 

teacher? 

6. How do you think that knowing how to manage different teaching situations had/will 

have an effect on your choice decision to pursue a career in teaching? 

7. Do you think you got/are getting enough training to become a teacher? 

8. How do you think that the support system that you got at the college (pedagogical 

advisors, mentors while you were in the practicum) had/will have an effect on your 

decision to become a teacher? 

9. Is there anything else that you would have liked to receive/still want to receive during 

your teacher training program / studies that could have helped you or made your 

decision to become a teacher easier? 

10. Is there anything else you would like to add? 

 

 


