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The multifarious ways by which one acquires and teaches a language are well known. Less obvious are 

the ways by which conscious and thoughtful pedagogy may integrate not only a plethora of 

methodologies but a range of cultural and socio-linguistic realities. How might our work as language 

professionals facilitate our students’ navigation of the complex and ever-connected world in which they 

live? How might it make them more sensitive and self-aware communicators? What is the role of 

English, specifically, in these aspirations?  

While a strong command of English remains, as always, a means toward completing degrees and 

pursuing careers, English is also a resource for our students’ capacity to understand their increasingly 

complex worlds. A locus of communication, a meeting point of multiple voices, English is one of the 

primary means by which our students engage, and will continue to engage, with their pluricultural 

realities. Connectivity, digital and otherwise, between societies, cultures, and individuals has made our 

world smaller while simultaneously affording new opportunities for growth, understanding and 

meaningful exchange.  

As such, the English language classroom can serve as a rich and coveted space for integrated, and 

integrative, learning. Beyond the obvious benefits of a shared scale between our institutions and the rest 

of the world, implementing the CEFR in our departments has launched a multi-faceted process of 

deepening our pedagogies and internationalizing our institutions. Now is the time to amplify our 

resources toward motivating and equipping our students to engage in the marketplace of 

ideas. Mediation and other communication-based activities such as virtual exchange, action-based 

learning through real-life tasks and other integrative approaches have the potential for making our 

profession more relevant—and important—for our students than ever.   
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Monday, February 27, 2023 

 09:15-10:00  Workshop A, Main Hall 

Moderator: Dr. Devora Hellerstein, The Levinksy-Wingate Academic College, Wingate Institute, 

Israel  

For session link: CLICK HERE 

09:15 - 

10:00 

 VIRTUAL EXCHANGE - GETTING STARTED 

Denise Abutbul1, Elizabeth Dovrat2 

1English for Academic Purposes, Sapir College, Israel 
2English for Purposes of International Communication, Tel Hai College, Israel 

 09:15-10:00  Workshop B, Main Hall 

Moderator: Dr. Hiba Hamarshi, The Arab Academic College of Education, Haifa, Israel  

For session link: CLICK HERE 

09:15 - 

10:00 

 "I`M NOT A WALKING DICTIONARY": VOCABULARY TEACHING BELIEFS 

AND PRACTICES 

Leo Selivan1, Benjamin Naismith2 

1Second Language Acquisition, Independent 
2Language Learning Site, Duolingo 

 10:00-11:00  Keynote Interactive Lecture, Main Hall 

Moderator: Ms. Annie Kantar Ben-Hillel, Shalem College, Jerusalem, Israel  

For session link: CLICK HERE 

10:00 - 

11:00 

 ACTION RESEARCH IN THE EPIC LANGUAGE CLASSROOM 

Anne Burns 

 

 11:00-11:15Greetings, Main Hall 

Dr. Leor Cohen, Open University, Raanana, Israel, H-INET Chairperson  

For link: CLICK HERE 

11:00 - 

11:15 

 

Greetings 



 11:15-11:20Break, Main Hall 

11:15 - 

11:20 

Break 

 11:20-12:20  A1: Beyond EPIC - Virtual Exchange, EMI, and Professional Development, 

Main Hall 

Moderator: Dr. Rosalie Sitman, Tel Aviv University, Tel Aviv, Israel  

For session link: CLICK HERE 

11:20 - 

11:35 

 SHEDDING THE "LIMUDEI EZER BE-ANGLIT" MANTLE: ONE 

DEPARTMENT`S EPIC JOURNEY 

Rosalie Sitman1, Elana Spector-Cohen1 

Division of Languages, Tel Aviv University, Israel 

11:35 - 

11:50 

 WWW STANDS FOR WIN-WIN WELLBEING 

Deborah Azaryad Shechter1 

Division of Languages, Tel Aviv University, Israel 

11:50 - 

12:05 

 ARAB AND JEWISH STUDENTS ENGAGING IN ENGLISH CONVERSATION 

THROUGH VIRTUAL EXCHANGE 

Devora Hellerstein1, Jessica Leitner1, Hiba Hamarshi2, Izar Taha2 
1EPIC, Levinsky-Wingate Academic College, Israel 
2English Department, The Arab Academic College for Education in Israel- Haifa, Israel 

12:05 - 

12:20 

 ZERO WASTE 3-D FASHION DESIGN INTERNATIONAL EMI COURSE IN 

COLLABORATION WITH MOROCCO AND DUBAI 

Ruti Bardenstein 

 

 11:20-12:20  A2: Technological Language Tools, Main Hall 

Moderator: Dr. Tal Levy, Ruppin Academic Center, Emek Hefer, Israel  

For session link: CLICK HERE 

11:20 - 

11:35 

 INTEGRATING AUGMENTED REALITY (AR) IN TEACHER EDUCATION 

Jose Belda-Medina1 

English Studies, University of Alicante, Spain 

11:35 - 

11:50 

 EFL TEACHING IN SECONDARY EDUCATION THROUGH AUGMENTED 

REALITY-BASED LESSONS 

Victor Marrahi-Gomez1 

Departament of English Linguistics, University of Alicante, España 

   



11:50 - 

12:05 

HARNESSING AI TO PERSONALIZE AND BETTER LANGUAGE LEARNING 

Tal Levy1 

English Department, Ruppin Academic Center, Israel 

 11:20-12:20  A3: EPIC Issues - CEFR in Action, Main Hall 

Moderator: Dr. Roseanne Kheir-Farraj, The Max Stern Yezreel Valley College, Yezreel Valley, Israel  

For session link: CLICK HERE 

11:20 - 

11:35 

 CEFR- ACTION ORIENTED APPROACH in ACTION 

Jinet Shani1, Karen Eini1, Michal Ben Noah1 

EPIC, Ruppin Academic Center, Israel 

11:35 - 

11:50 

 DOUBLE MEDIATION IN PROJECT-BASED LEARNING IN THE ADVANCED B 

LEVEL 

Roseanne Kheir Farraj1, Idit Avram1 

English Unit, Yezreel Valley College, Israel 

11:50 - 

12:05 

 EPIC LECTURERS` PERCEPTIONS OF IMPLEMENTING PBL TO TEACH 

SPEAKING SKILLS 

Ira Slabodar1 

English Department, Ashkelon Academic College, Israel 

12:05 - 

12:20 

 OUTLINE FOR WRITING: ENSURING ORIGINALITY IN THE AI ERA 

Miriam Symon1, Yohanna Levy1,2 
1English Unit, Reichman University, Herzliya Israel 
2English Unit, Ruppin Academic Center 

 11:20-12:20  A4: Linguistic Landscape and Language Policy, Main Hall 

Moderator: Dr. Hiba Hamarshi, The Arab Academic College of Education, Haifa, Isreal  

For session link: CLICK HERE 

11:20 - 

11:35 

 "STAY ONE CARIBOU APART": LINGUISTIC LANDSCAPES IN THE 

NONHUMAN CONTEXT 

Hadas Marcus1 

Division of Languages, Tel Aviv University, Israel 

11:35 - 

11:50 

 LINGUISTIC LANDSCAPE IN ISRAEL: THE CASE OF ARABIC ON ROAD 

SIGNS 

The presentation has been pre-recorded. The presenter will be available for Q & A following 

the presentation. 

Salah Fokra1 

English Department, The Academic College of Sakhnin for Teacher Education, Israel 



11:50 - 

12:05 

 RESEARCHING ISRAELI LINGUISTIC LANDSCAPES: MINORITY VOICES AND 

POSSIBILITIES FOR CHANGE 

The presentation has been pre-recorded. The presenter will be available for Q & A following 

the presentation. 

Rawia Hayik1 

English Department, Sakhnin College, Israel 

 12:20-12:45Break, Main Hall 

12:20 - 

12:45 

Break 

 12:45-13:45  Keynote Lecture, Main Hall 

Moderator: Dr. Elana Spector-Cohen, Tel Aviv University, Israel  

For session link: CLICK HERE 

12:45 - 

13:45 

 INTERNATIONALIZING FROM HOME: ACTION-ORIENTED VIRTUAL 

EXCHANGE FOR PLURILINGUAL AND PLURICULTURAL COMPETENCIES 

Melinda Dooly1 

Department of Language & Language Literature and Social Science, Autonomous University of 

Barcelona, Spain 

 13:45-13:50Break, Main Hall 

13:45 - 

13:50 

Break 

 13:50-14:35  B1: English Medium Instruction (EMI), Main Hall 

Moderator: Prof. Ofra Inbar, Tel Aviv University, israel  

For session link: CLICK HERE 

13:50 - 

14:05 

 THE MOTIVATION OF STUDENTS FROM DIFFERENT DISCIPLINES TO 

STUDY EMI COURSES 

Hamutal Berend1, Ofra Inbar1 

School of education, Tel Aviv University, Israel 

14:05 - 

14:20 

 EMI LESSONS LEARNED FROM AN ISRAELI MULTILINGUAL 

ENVIRONMENT 

Bridget Schvarcz1, Rachel Wohlfarth1, Marta Aguilar2 
1English Unit, Afeka College of Engineering, Israel 
2Technical Communication in English, Universitat Politechnica de Catalunia, Spain 

 

 

 

  

 

 



14:20 - 

14:35 

THE END OF THE ICE AGE: EMI GRADUATE COURSE IN EDUCATIONAL 

ADMINISTRATION 

Shulamit Kopeliovich1 

English Department and Graduate Program in educational administration, Herzog College, Israel 

 13:50-14:35  B2: Technological Language Tools, Main Hall 

Moderator: Ms. Karen Eini, Ruppin Academic College, Emek Hefer, Israel  

For session link: CLICK HERE 

13:50 - 

14:05 

 TEACHER VS CHATGPT: WE STILL MAKE A DIFFERENCE 

Karen Eini1 

English Department, Ruppin Academic Center, Israel 

14:05 - 

14:20 

 DEALING EFFECTIVELY WITH DIGITAL TEXT 

Sara Kol1,2, Miriam Schcolnik2 

1English, Reichman University, Israel 
2Division of Languages, Tel Aviv University, Israel 

14:20 - 

14:35 

 ONLINE ASYNCHRONOUS "SELF-STUDY" TOOL - FILL IN LANGUAGE 

GAPS, ENCOURAGE INDEPENDENT LEARNING  

Keren Shani1 

EPIC, Tel-Hai College, Israel 

 13:50-14:35  B3: EPIC Issues in Action, Main Hall 

Moderator: Dr. Daniel Portman, Azrieli College of Engineering Jerusalem, Israel  

For session link: CLICK HERE 

13:50 - 

14:05 

 THE I IN EPIC: SCAFFOLDING PRIOR KNOWLEDGE FOR GLOBAL 

COMPETENCIES 

Erin Iosebashvili1 

Department of English, David Yellin Academic College of Education, Jerusalem, Israel 

14:05 - 

14:20 

 HOW CAN THE ISRAELI INFORMATION TECHNOLOGY INDUSTRY 

INFORM EPIC CURRICULA? 

Daniel Portman1, Mónica Broido2 

1English Department, Azrieli College of Engineering Jerusalem, Israel 
2Division of Languages, Tel Aviv University, Israel 

14:20 - 

14:35 

 THE RHETORICAL TRIANGLE AS AN INTERDISCIPLINARY TOOL FOR 

COMMUNICATING SCIENCE 

Tzipora Rakedzon1, Orit Hazzan2 

1Humanities and Arts, Technion 
2Education in Science and Technology, Technion 



 13:50-14:35  B4: Linguistic Landscape and Language Policy, Main Hall 

Moderator: Dr. Hiba Hamarshi, The Arab Academic College of Education, Haifa, Israel  

For session link: CLICK HERE 

13:50 - 

14:05 

 LANGUAGE POLICY IN HIGHER EDUCATION IN ISRAEL: THE CASE OF 

ARABIC 

Salah Fokra1 

English Department, The Academic College of Sakhnin for Teacher Education, Israel 

14:05 - 

14:20 

 THE LINGUISTIC LANDSCAPE OF THE DRUZE COMMUNITIES IN ISRAEL 

Hiba Hamarshi1 

English Department, Arab Academic College for Education in Israel-Haifa, Israel 

 14:35-14:55  Update on the HILAL Exam, Main Hall 

Moderator: Dr. Leor Cohen, Open University, Raanana, Israel  

For session link: CLICK HERE 

14:35 - 

14:55 

 A SURVEY OF STAKEHOLDERS IN HILAL 

Liat Atzmon1, Ruth Fortus, Hagar Lerman, Tzur Karelitz 

HILAL, NITE, Israel 

 14:55-15:15General Assembly, Main Hall 

Dr. Leor Cohen, H-INET Chairperson  

For link: CLICK HERE 

14:55 - 

15:15 

General Assembly 

 15:15-16:00  Council of Higher Education Update on Reform: Dr. Naomi Beck, Deputy 

Director General for Strategy and International Affairs, Main Hall 

Moderator: Dr. Leor Cohen, Open University, Raanana, Israel  

For session link: CLICK HERE 

15:15 - 

16:00 

 COUNCIL OF HIGHER EDUCATION UPDATE ON ENGLISH REFORM 

Naomi Beck1, Yevgeniy Glider2 

1Deputy Director General for Strategy and International Affairs, Council of Higher Education, 

Israel 
2Program Director, International Affairs, Council of Higher Education, Israel 

 

 



 16:00-16:15 Break, Main Hall 

16:00 - 

16:15 

Break 

 16:15-17:15  Keynote Lecture, Main Hall 

Moderator: Dr. Leor Cohen, Open University, Raanana, Israel  

For session link: CLICK HERE 

16:15 - 

17:15 

 LANGUAGING: A MATTER OF ACTION 

Daniela Fasoglio1 

SLO, Netherlands Institute for Curriculum Development, Netherlands 

 17:15-18:00  Roundtable, Main Hall 

Moderator: Dr. Leor Cohen, Open University, Raanana, Israel  

For session link: CLICK HERE 

17:15 - 

18:00 

 PROPOSAL TO ESTABLISH A SPECIAL INTEREST GROUP (SIG) ON ENGLISH 

MEDIUM INSTRUCTION (EMI) 

Ofra Inbar1, Elana Spector-Cohen2, Linda Weinberg3, Ingrid Barth4 

1The School of Education, Tel-Aviv University, Israel 
2Department of Languages, Tel Aviv University, Israel 
3English Department, Braude Academic College of Engineering, Israel 
4English Unit, Open University of Israel, Israel 

 18:00-18:15 Concluding Remarks, Main Hall 

18:00 - 

18:15 

Concluding Remarks 
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Abstracts 
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Workshop B (Monday, February 27, 2023 09:15) 

VIRTUAL EXCHANGE - GETTING STARTED 

Denise Abutbul1, Elizabeth Dovrat2 
1English for Academic Purposes, Sapir College, Israel 

2English for Purposes of International Communication, Tel Hai College, Israel 

Virtual exchange has exponentially grown in popularity within higher education and has become a common 

“buzzword” as an effective strategy for internationalization. While EPIC professionals in Israel have the 

pedagogical skills and knowledge to facilitate their students’ English learning within their own physical or 

digital settings, they may not yet have the tools necessary to successfully navigate the complexities of 

designing an intercultural collaboration between two or more culturally diverse institutions and student 

bodies in the online space. Therefore, teachers who want to implement this innovative pedagogy successfully 

and effectively for the first time need professional guidance on how to overcome common obstacles in 

virtual exchanges, such as mismatched learning outcomes and expectations between partners, lack of student 

buy-in, and unrealistic task sequence. This workshop will provide participants the basic steps in designing a 

successful virtual exchange based on the growing literature on effective COIL/virtual exchange design, with 

an emphasis on creating purposeful collaboration between students. The VE literature on course design has 

coalesced towards a simple but flexible sequence of steps for facilitating student interaction, such as 

icebreakers, guided collaborative tasks and reflection (Doscher, 2022, O’Dowd & Waire, 2009, Rubin & Wilson 

(2010). Participants will be able to bring in their own contexts and capabilities to plan a virtual exchange 

module (English or any other discipline) with a hypothetical (or real) international partner. By the end of the 

workshop, participants will have collaborated to design the essential elements of a virtual exchange. Each 

participant will gain the basic tools and templates to guide them on the journey of designing their own virtual 

exchange modules with an international partner 
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Workshop B (Monday, February 27, 2023 09:15) 

"I`M NOT A WALKING DICTIONARY": VOCABULARY TEACHING BELIEFS AND PRACTICES 

Leo Selivan1, Benjamin Naismith2 
1Second Language Acquisition, Independent 

2Language Learning Site, Duolingo 

Teachers` beliefs in how effectively they can perform various classroom tasks, known as self-efficacy, is a 

burgeoning area of research. In a first study of this kind, we distributed an online survey through our 

professional networks to gauge teachers` self-efficacy beliefs concerning vocabulary teaching, a domain 

which has not been addressed in previous studies on teachers’ self-efficacy. In total, 142 L2 English teachers 

of adults responded, from a range of contexts around the world. The insights gained through the project 

serve as the basis for this workshop.  

First, we will elicit from the participants what is involved in knowing a word. We will then compare Nation’s 

(2001) and Hoey’s (2005) frameworks, both of which divide word knowledge into nine aspects, and present 

the findings from our study showing which of these aspects teachers feel less confident about.  

Next, we will distribute a language awareness task aimed at identifying different lexical items (e.g., multi-part 

verbs, collocations) and determining the level at which they should be taught. Participants will be shown 

various online sources, such as Vocab Profiler, where they can check their answers.  

The final part of the workshop is devoted to teaching techniques. We will first invite participants to discuss 

(in groups) different techniques they feel confident about using, before sharing the survey results.  

 

Our findings have implications for teacher preparation, suggesting aspects of vocabulary instruction which 

may be currently underserved, as well as highlighting issues in vocabulary instruction which remain 

controversial with the L2 English teaching community. 
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A1: Beyond EPIC - Virtual Exchange, EMI, and Professional Development (Monday, February 27, 2023 11:20) 

SHEDDING THE "LIMUDEI EZER BE-ANGLIT" MANTLE: ONE DEPARTMENT`S EPIC JOURNEY 

Rosalie Sitman1, Elana Spector-Cohen1 

Division of Languages, Tel Aviv University, Israel 

Mastery of the English language has long been deemed a key tool for academic success in higher education 

institutions in Israel. However, despite avowed awareness of the centrality of English language acquisition by 

institutional authorities, and the recent EPIC reform launched by the Council for Higher Education, the fact 

is that, across a great many campuses, the departments charged with providing students with these necessary 

English skills struggle to shed their widespread perception as ancillary service providers of "Limudei Ezer be-

Anglit" --and indeed continue to fight for survival.  

At our university, between April 2009 and September 2022, the Division of Languages made a steady and 

concerted effort to professionalize its staff, reposition itself within the university ecosystem, influence policy-

making within and outside campus, and implement curricular and pedagogical changes, not least among 

these the national EPIC reform as well as incorporating state-of-the-art innovative and integrative 

methodologies that served us well, especially during the Covid-19 pandemic. These changes required 

adopting a top-down approach that has not always been welcome or popular with the teachers. Gradually, 

these efforts were rewarded as the Division gained prestige and academic recognition of our field on the part 

of the academic authorities and throughout the various faculties.  

In this talk, we will share the vision, strategy, and decision-making processes that enabled us to alter 

preconceived notions regarding our field and shed the mantle of "Limudei Ezer be-Anglit". By being 

proactive, identifying and seizing opportunities to advance our agenda and standing in the climate of growing 

internationalization, digitalization and technification accelerated by the pandemic, we succeeded in 

repositioning ourselves and reworking our relationship with key institutional stakeholders, ultimately working 

together to consolidate the centrality of English across campus. The story of our department`s journey, we 

hope, might provide a practical roadmap to other departments on their own EPIC journeys.  
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A1: Beyond EPIC - Virtual Exchange, EMI, and Professional Development (Monday, February 27, 2023 11:20) 

WWW STANDS FOR WIN-WIN WELLBEING 

Deborah Azaryad Shechter1 

Division of Languages, Tel Aviv University, Israel 

In the past decade, positive psychology has become an increasingly popular framework for applied linguists. 

Prominent researchers in the field agree that learners’ foreign language enjoyment and academic 

achievement can be attributed to teachers and their actions in their classes. According to the literature, 

positive emotions improve not only academic performance, but also individual and collective wellbeing. 

Consequently, recent years have seen a rise in positive psychology-informed studies dedicated to teacher and 

learner wellbeing which are considered to be two sides of the same coin. Language teachers who cultivate 

positive affect in their students increase their own experience of positive affect as well; hence win-win. When 

students trust and respect the teacher, they develop adaptive resilience - a capital that derives from wellbeing 

and contribues to wellbeing. This creates a virtuous cycle that promotes teacher confidence and gives rise to 

excellent relationships with students – an indispensable condition for teacher wellbeing. Drawing on positive 

psychology research in second language acquisition and Barbara Fredrickson’s Broaden and Build Theory, 

this talk maps out capitals and practices that foster the wellbeing of teachers and learners. I will present the 

acronym CERTAIN as an anchor for teacher wellbeing. I will discuss some factors that undermine teacher 

wellbeing and offer potential solutions. I will conclude my talk with practical tips for teachers, including 

strategies for self-regulation and self-care to sustain wellbeing. Teacher education programs need to empower 

future language teachers with these psychological capitals and pedagogical practices while simultaneously 

developing their professional skills.  

References  

Arnold, J. (2011). Attention to Affect in Language Learning. Anglistik. International Journal of  

      English Studies, 22(1), 11-22.  

Fredrickson, B. L. (2013). Positive emotions broaden and build. In Advances in Experimental  

      Social Psychology (Vol. 47, pp. 1-53). Academic Press. 

      https://doi.org/10.1016/B978-0-12-407236-7.00001-2  

Helgesen, M. (2016). Happiness in ESL/EFL: Bringing positive psychology to the classroom.  

      In P. D. MacIntyre, T. Gregersen, & S. Mercer (Eds.), Positive Psychology in SLA (pp. 305- 

      323). Bristol: Multilingual Matters. https://doi.org/10.21832/9781783095360-014  

Dewaele, J.-M., & Dewaele, L. (2020). Are foreign language learners’ enjoyment and anxiety  

       specific to the teacher? An investigation into the dynamics of learners’ classroom  

       emotions. Studies in Second Language Learning and Teaching, 10(1), 45-65. 

       https://www.ceeol.com/search/article-detail?id=844297  
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A1: Beyond EPIC - Virtual Exchange, EMI, and Professional Development (Monday, February 27, 2023 11:20) 

ARAB AND JEWISH STUDENTS ENGAGING IN ENGLISH CONVERSATION THROUGH VIRTUAL 

EXCHANGE 

Dr. Devora Hellerstein1, Jessica Leitner1, Hiba Hamarshi2, Izar Taha2 

1EPIC, Levinsky-Wingate Academic College, Israel 
2English Department, The Arab Academic College for Education in Israel- Haifa, Israel 

Virtual Exchange (VE), which provides opportunities for students to engage online in communicative 

activities, offers teachers of English for Purposes of International Communication (EPCI) an authentic format 

for their learners to use language under semi-authentic conditions. As advocated by the CEFR, VE places 

students in real-life situations as students from diverse cultures meet and learn about each other (e.g. 

O`Dowd, 2018; 2021).  

Based on this premise, we conducted a virtual exchange program between students in two teaching training 

colleges, one with a predominantly Arab population and the other Jewish population. The aims of the 

program were to enhance students` intercultural competence (ICC) and English speaking skills. By getting to 

know each other through weekly conversations in the `neutral` language of English, students would learn 

about the `Other` culture, and practice their English with the aim of getting to know one. Seventy-three 

students were divided into seven mixed Arab-Jewish discussion groups which conducted ten one-hour long 

weekly sessions, one of which was a face-to-face day of activities.  

Pre- and post- ICC questionnaires and post-program feedback surveys were filled out by the students. 

Linguistic and thematic analysis of the recorded sessions was conducted to assess both ICC and progress in 

English discussion.  

Initial findings indicate that students felt they benefitted from the program, especially from the opportunity 

to meet and learn about students from the `Other` culture. Also, their self-confidence in speaking in English 

increased, as they do not have much of an opportunity to practice this skill in their classrooms. 
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A1: Beyond EPIC - Virtual Exchange, EMI, and Professional Development (Monday, February 27, 2023 11:20) 

 

ZERO WASTE 3-D FASHION DESIGN INTERNATIONAL EMI COURSE IN COLLABORATION WITH 

MOROCCO AND DUBAI 

Ruti Bardenstein 

 

Digital Fashion Design, Sustainability, and Inter-Culturalism given during the fall of 2023 by Shenkar College, 

is an online International EMI course i.e., it is provided to students in Israel, UAE, and Morocco 

(collaboratively).  

This special 3-D digital fashion course uses the English language to teach academic subjects (other than 

English itself) in countries where the first language of the majority of the population is not English. In 

addition, this course`s goal is also to open new horizons to internationalism and interaction with students 

who speak English as a second language. This will benefit the students both in terms of English and exposure 

to internationalism.  

The 3-D (3 dimensions) Zero Waste Fashion Design course uses a special software called CLO to design 

fashion and create Fashion shows that include avatars, rather than live models.  

The lecturers use only English to teach the software and its use, so evaluation is performance-based. The 

students have to work in groups of three (one from each country), so they have to use English throughout 

the course (the different students don`t speak the same native language). At the end of the course, each 

student presents his/her work in English and so, evaluation is also conducted based on the English oral skills 

of the students.  

Regular performance-based assignments are given in English.  

The course has multiple aims:  

1. English use, internationalism and innovative Fashion Design.  

2. Collaborating effectively in an international context, using English  

3. Being exposed to fashion design terms and teaching via English  

4. Preparing a final product and doing regular assignments using English (with other members of the course 

who don`t speak the same native language).  

5. Opening collaborations with other fashion design institutions which are abroad, using English.  

The course is conducted the spirit of the Abraham Accords and is supported by the US Embassy Jerusalem. 
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A2: Technological Language Tools (Monday, February 27, 2023 11:20) 

INTEGRATING AUGMENTED REALITY (AR) IN TEACHER EDUCATION 

Jose Belda-Medina1 

English Studies, University of Alicante, Spain 

Augmented Reality (AR) is an emerging technology that combines digital information with the physical world 

in real-time. AR applications can be effectively employed to improve language learning by providing students 

with contextualized immersive experiences through the use of smartphones and other electronic devices. This 

paper focuses on the evaluation of pre-service teachers’ digital and pedagogical skills to integrate AR-based 

lessons in the EFL classroom. In this mixed-method research based on convenience sampling, a total of 167 

college students were organized into small teams to create collaboratively AR projects on different topics 

aimed at teaching English to children and young learners. The research comprised five different stages: pre-

production, development, demonstration, reflection, and evaluation. Quantitative and qualitative data were 

gathered through several instruments: AR-based lessons and demonstrations, a post-test based on the 

TPACK framework, and semi-structured interviews. The statistical analysis revealed that pre-service teachers 

are familiar with AR, thanks particularly to video games, but they lack practical knowledge of AR creation 

and pedagogical models for its effective implementation in the classroom. The major challenges were related 

to the intersections TCK and TPK since participants had been previously trained in AR technology as mere 

recipients, not as content creators and educators. The teacher candidates widely support AR integration in 

education but demand better training in the use of this transformative technology. 

 

 

A2: Technological Language Tools (Monday, February 27, 2023 11:20) 

EFL TEACHING IN SECONDARY EDUCATION THROUGH AUGMENTED REALITY-BASED 

LESSONS 

Victor Marrahi-Gomez1 

Departament of English Linguistics, University of Alicante, España 

Technological advances have facilitated the implementation of new technologies in Education. Augmented 

Reality has improved its optimization, allowing educators to use it in the foreign language learning classroom, 

as investigated in several articles to date (Hsu 2017; Forsythe & Raine 2019). The availability of AR 

applications, both vision and location-based, allows students today to learn foreign languages in a more 

contextualized and immersive manner, thanks to the use of smartphones and other electronic devices. A 

total of 103 Secondary Education students in Spain participated in this experiment aimed at measuring the 

attitudes and effectiveness of learning English through an AR program. For this purpose, students were 

randomly assigned in a control (CG) and experimental group (EG), and were required to complete several in-

class activities based on traditional materials (CG) and AR programs (EG). Quantitative data was gathered 
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through a placement test, an on-line pre-test, and a post-test while qualitative data was obtained through 

semi-structured interviews with students as well as in-service teachers. The main objective was to analyse the 

effects of using AR on the student’s learning progress. Additionally, we examined the attitudes and 

motivation about integrating AR programs in the EFL classroom. Cross-correlation analysis based on the 

statistical results revealed that the learning progress and motivation was significantly higher among students 

in the EG as compared to the CG, despite some technical constraints such as a lack of mobile devices and 

software problems. Generally, students showed a positive attitude toward adopting AR tools in the EFL 

classroom but some issues arose as regards in-service teachers’ attitudes and lack of preparation.  
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A2: Technological Language Tools (Monday, February 27, 2023 11:20) 

HARNESSING AI TO PERSONALIZE AND BETTER LANGUAGE LEARNING 

Tal Levy1 

English Department, Ruppin Academic Center, Israel 

As language instructors, we constantly seek new and better ways to support the acquisition of target 

languages. We know that each student is different and has different needs. We also know that intrinsic 

motivation alone is not enough, but due to technological developments, today we can deliver a better 

learning and teaching experience.  

A few years ago, I was fortunate enough to come across an AI-powered tool for learning English as a foreign 

language, which provides a personalized and engaging experience for learners, MagniLearn (ML). The tool 

utilizes an adaptive curriculum that adjusts to the individual needs and abilities of each student, ensuring that 

the material is always challenging but not overwhelming.  

One of the key features of the tool is its nano-learning approach, which breaks down the learning process 

into small, manageable chunks. This allows students to make rapid progress and see the results of their efforts 

in a short amount of time.  

The tool also uses data-driven insights to track the progress of each student and provide customized 

feedback and recommendations. This helps students identify areas where they need to focus their efforts and 

provides them with the support they need to succeed.  

In my presentation, I will demonstrate how ML is designed to provide a highly effective and engaging 

experience for learners of all levels. I will suggest how to combine it with existing course content and will 

show some of its features. My talk will also demonstrate students’ insights as well as best practices. 
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A3: EPIC Issues - CEFR in Action (Monday, February 27, 2023 11:20) 

CEFR- ACTION ORIENTED APPROACH in ACTION 

Jinet Shani1, Karen Eini1, Michal Ben Noah1 

EPIC, Ruppin Academic Center, Israel 

Adopting an Action Oriented Approach and applying it to lessons of EFL/ESL  

Today, for all institutions of higher education in Israel, CEFR (Common European Framework of Reference 

for Languages) has become the main reference. According to CEFR, there are four kinds of language 

activities or communication modes: reception (listening and reading), production (spoken and written), 

interaction (spoken and written), and mediation (translating and interpreting).  

One of the key concepts of CEFR is Action Oriented Approach. Adopting an action-oriented approach lets 

us, as teachers apply all the communication modes into class. The learner is seen as a social agent, the learner 

is active and the learner is in the center. Language learning is not a linear process. Language is the means to 

create a final product through collaboration. The learner is engaged in real-life communicative situations.  

Our presentation will discuss an Action Oriented Unit that has been implemented with 90 students at Pre-

Basic (Trom Bsisi) Level in Ruppin Academic Center in Fall 2022. Trom Bsisi course is a blended course of 8 

hours per week which includes face to face as well as asynchronous instruction. During the talk, we will 

highlight the teaching and the scaffolding process of the unit which have been designed based on the CEFR 

communication modes. We will discuss the action-oriented task deliverables as well as the assessment of the 

learning outcome and student feedback. Finally, we will also share how the flexible project design enabled 

each instructor to create their own real-life scenario within the overarching project requirements.  
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A3: EPIC Issues - CEFR in Action (Monday, February 27, 2023 11:20) 

DOUBLE MEDIATION IN PROJECT-BASED LEARNING IN THE ADVANCED B LEVEL 

Roseanne Kheir Farraj1, Idit Avram1 

English Unit, Yezreel Valley College, Israel 

As reflected in the CEFR reform, mediation has come to be an important aspect of language learning and 

teaching. Considered as a mode of communication, it moves the focus of communication from expressing 

one`s meaning to understanding concepts and explaining them to others. Integrating project-based learning 

(PBL) in the Advanced B level enabled us to achieve double mediation. The first type of mediation is 

performed by teachers whose responsibility is to scaffold the concept of academic communication to 

students through numerous activities comprising PBL. Teachers mediate how to elicit and present important 

information from academic articles by breaking this activity into small units of language use (e.g., how to 

look for an article, how to identify relevant information, how to understand information, and how to 

paraphrase complex language). The second level of mediation is performed by students. Through PBL, 

students learn to apply their newly acquired concept of academic communication by learning to scaffold 

newly acquired academic information to their audience (teacher and classmates) who are not necessarily 

familiar with the topic and the academic language of the text they chose to work on. They learn to break 

down academic articles and concepts into smaller units of meaning and to scaffold them to their listeners by 

transforming academic language and content into simple-to-understand, nonacademic language and content. 

Learning to do so helps turn language learners into sensitive and self-aware communicators, hence creating 

opportunities for growth and meaningful exchange with others. 
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A3: EPIC Issues - CEFR in Action (Monday, February 27, 2023 11:20) 

EPIC LECTURERS` PERCEPTIONS OF IMPLEMENTING PBL TO TEACH SPEAKING SKILLS 

Ira Slabodar1 

English Department, Ashkelon Academic College, Israel 

The increasing necessity for authentic communication in English among college and university graduates has 

generated an emphasis on communicative instruction in academic English courses. Teaching speaking skills 

implementing Project-Based Learning (PBL) method conforms to this interactive approach. While literature 

has focused on the use of PBL in a school setting and explored mainly the attitudes of learners, the current 

research attempts to explore the perceptions of lecturers in the academic setting towards the effect of PBL 

on speaking. Eight lecturers at the exit level in the Israeli college were interviewed following the 

implementation of the speaking project. Most of the accomplishments and the challenges corresponded with 

the literature. The achievements included students’ improvement of language skills and enhancement of 

motivation and self-confidence, while time was reported as a major challenge. Nevertheless, two outstanding 

results were revealed by the lecturers’ responses. First, students’ presentation in a foreign language in front 

of an audience was described as the most remarkable attainment. Second, the PBL was regarded by the 

instructors as an ongoing evolutionary process with evident gradation of the lecturers’ perception of their 

role ranging from mediation and facilitation to minimal involvement. The insightful results presented here 

may serve as an incentive for both EFL teachers and EPIC lecturers to integrate PBL in speaking into their 

curricula. 
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A3: EPIC Issues - CEFR in Action (Monday, February 27, 2023 11:20) 

OUTLINE FOR WRITING: ENSURING ORIGINALITY IN THE AI ERA 

Miriam Symon1, Yohanna Levy1,2 

1English Unit, Reichman University, Herzliya Israel 
2English Unit, Ruppin Academic Center 

Today’s student is faced with an array of online tools, including new artificial intelligence technologies. How 

can the English instructor ensure that students submit original writing? At Reichman University, we have 

developed a process which starts and ends in the classroom. Students first formulate their position and 

outline their essay during the lesson, before writing their first draft for homework. They then receive initial 

formative feedback from the instructor on an individual basis and within the classroom framework, revise 

and edit in a writing workshop the following lesson with the assistance of Writing Center tutors, culminating 

in the submission of their final version for summative assessment. Consequently, students are encouraged to 

envisage writing as a learning process which requires time to organize, digest and revise, through this 

emphasis on planning and editing. As a consequence of the guidance, feedback and support provided by the 

instructor and the Writing Center tutors along the way, this step-by-step approach gives students useful 

strategies to become self-confident, organized and effective writers, who are less likely to resort to AI 

technologies. 
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A4: Linguistic Landscape and Language Policy (Monday, February 27, 2023 11:20) 

 

"STAY ONE CARIBOU APART": LINGUISTIC LANDSCAPES IN THE NONHUMAN CONTEXT 

Hadas Marcus1 

Division of Languages, Tel Aviv University, Israel 

Landry and Bourhis coined the term linguistic landscape in 1997, to describe “the language of public road 

signs, advertising, billboards, street names, place names, commercial shop signs, and public signs on 

government buildings …” which fulfill informational and symbolic functions in “a given territory, region, or 

urban agglomeration.” In recent years, this field has been comprehensively researched by prominent scholars 

such as Shohamy and Ben Rafael, and its scope has greatly expanded, including even graffiti and monuments. 

As proposed by Blommaert, superdiversity in our globalized world has led to “new and more complex 

forms” of migration, communication and knowledge circulation, so that languages are no longer restricted to 

particular speech communities. To cope with the fluidity of movement and unique challenges of our modern 

era, multilingual and graphical signs tied to different aspects of life have become ubiquitous.  

During the coronavirus pandemic, a public health campaign in Yukon (northwestern Canada) posted signs 

advising “Stay at least one caribou apart.” This presentation will examine the role of linguistic landscapes in 

the nonhuman context. We will address various topics and questions, such as: How can multilingual signs 

safeguard the natural environment and its biodiversity through the prohibition of littering and hunting? How 

are policies about urban wildlife as well as domestic species (especially dogs) dictated to society? How do 

signs shape public attitudes towards animals deemed as threats or nuisances? How is climate change and its 

perilous consequences being communicated in linguistic landscapes, for example, through tsunami evacuation 

routes and flood warnings?  
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A4: Linguistic Landscape and Language Policy (Monday, February 27, 2023 11:20) 

LINGUISTIC LANDSCAPE IN ISRAEL: THE CASE OF ARABIC ON ROAD SIGNS 

Salah Fokra1 

English Department, The Academic College of Sakhnin for Teacher Education, Israel 

In Israel there seems to be an irregularity between the explicit language policy of the state, which declares 

apparent equality between Arabic and Hebrew, and the actual policy "on the ground". This phenomenon is 

clearly reflected in the linguistic landscape, more specifically on road signs. For the first glance Arabic seems 

to be equally represented on road signs, alongside Hebrew and English. Arabic is actually used on most inter-

city road signs. However, this representation is quite problematic in many cases. In the present study 

hundreds of pictures of road signs throughout the country were taken and analyzed linguistically. These signs 

had a tremendous amount of spelling mistakes, grammatical errors and Hebraization of names of places. It is 

not meant by random, arbitrary mistakes, but rather by frequent ones. These seemingly systematic language 

errors leave Arabic speakers with the impression that their language is being undermined and disrespected. 

Therefore, this study aims to raise awareness among Arabic speakers about these mistakes, and demand 

proper action from authorities-in-charge regarding this issue.   
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A4: Linguistic Landscape and Language Policy (Monday, February 27, 2023 11:20) 

RESEARCHING ISRAELI LINGUISTIC LANDSCAPES: MINORITY VOICES AND POSSIBILITIES FOR 

CHANGE 

Rawia Hayik1 

English Department, Sakhnin College, Israel 

Although Arabic is the native language of a fifth of the Israeli population, its representation in the Israeli LL 

is problematic (Amara, 2017; Ben Rafael et al., 2006; Hayik, in press). This study invites members of the Arab 

minority to reflect on such linguistic reality through a research tool named PhotoVoice (Wang, Burris & 

Xiang, 1996). Grounded in critical literacy theory (Friere, 1970), the study provides a space for a group of 

Israeli-Arab college students from the English department at a teacher-education college in Northern Israel 

to reflect on the Israeli LL and voice their critique. The students captured photos of LLs, analyzed the 

messages embedded within (Shohami, 2012), and wrote commentaries voicing their reflections. Content 

analysis of students’ “PhotoVoices” divulged not only the linguistic reality in students’ area (the absence of 

Arabic from top-down and bottom-up signs as well as the abundance of mistakes and Hebraization of the 

Arabic words on top-down signs), but also the ways it was experienced by them as local inhabitants. What 

was evident in students’ voices were strong emotions and statements highlighting themes of negligence, 

racism, and (intended) disrespect; collective identity; and the need for change. Sample projects will be shared 

with the conference audience to shed light on students’ profound cognitive and emotional perceptions as 

passers-by toward the LL and show the potential of PhotoVoice in developing awareness to the explicit and 

implicit messages delivered through the signs. 
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Keynote Lecture (Monday, February 27, 2023 12:45) 

INTERNATIONALIZING FROM HOME: ACTION-ORIENTED VIRTUAL EXCHANGE FOR 

PLURILINGUAL AND PLURICULTURAL COMPETENCIES 

Melinda Dooly1 

Department of Language & Language Literature and Social Science, Autonomous 

University of Barcelona, Spain 

This talk will first briefly consider some of the impact technology has had and continues to have on language 

teaching and how these changes dovetail into growing interest and acceptance of action-oriented teaching 

approaches that aim to `open up` the classroom for increased opportunities for learners to develop 

plurilingual and pluricultural competences. We will then consider the use of Virtual Exchange (VE) in 

teaching and learning. We will cover a brief historical overview of VE practices and different proposed 

models and research that support them before providing some examples of action-based VE projects that 

have aimed for the teaching of integrated communicative competences in different levels of education 

(primary, secondary) before looking in more detail at VE in higher education.  

  

Dr. Melinda Dooly is a Serra Húnter Full Professor, Chair in Technology-Enhanced Language & Intercultural 

Education in the Department of Language & Literature Education and Social Science Education at the 

Universitat Autònoma de Barcelona. Her principal research addresses technology-enhanced project-based 

language learning, intercultural communication and 21st century competences in teacher education. She has 

published widely in international journals and authored chapters and books in this area of study. She is lead 

researcher of GREIP: Grup de Recerca en Educació, Interacció i Plurilingüisme (Research Group for 

Education, Interaction & Plurilingualism).  

https://www.melindadooly.com/ 
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B1: English Medium Instruction (EMI) (Monday, February 27, 2023 13:50) 

THE MOTIVATION OF STUDENTS FROM DIFFERENT DISCIPLINES TO STUDY EMI COURSES 

Hamutal Berend1, Ofra Inbar1 

School of education, Tel Aviv University, Israel 

With the growing influence of globalization, higher education institutions worldwide have directed their 

policy towards internationalization, offering a variety of content courses in English as the Medium of 

Instruction – EMI (Galloway & Ruegg, 2020). Despite abundant research on EMI, there are still many factors 

that need to be uncovered, in particular with regard to discipline-tailored programs (Schmidt-Unterberger, 

2018). Also, students` voices should not be neglected (Lasagabaster, et al., 2018).  

The reported study therefore examined the connection, if any, between students’ motivation towards EMI 

and their disciplines, as students may perceive the relevance of English in each discipline differently. 

Understanding the needs of each discipline from the students’ perspective can enable adaptation of EMI 

courses optimally to the field of study.  

This mixed methods study examined students’ EMI motivation in two disciplines – computer science and 

psychology, using questionnaires and in-depth interviews. The sample consisted of 81 students from both 

disciplines. Nine motivation aspects were identified with their relative weights. Findings showed that the level 

of motivation of students from the two fields differs, offering possible reasons for this variation. Overall, 

psychology students are more motivated to participate in EMI courses than their computer science peers. 

The main reason is that most psychology students plan to stay in academia for higher studies, contrary to 

computer science students.  

In conclusion, our research demonstrates that when designing an EMI program, one should consider the 

discipline for which it is designed into consideration, as well as students’ motivation. Implications for EMI 

programs will be discussed. 

 

B1: English Medium Instruction (EMI) (Monday, February 27, 2023 13:50) 

EMI LESSONS LEARNED FROM AN ISRAELI MULTILINGUAL ENVIRONMENT 

Bridget Schvarcz1, Rachel Wohlfarth1, Marta Aguilar2 

1English Unit, Afeka College of Engineering, Israel 
2Technical Communication in English, Universitat Politechnica de Catalunia, Spain 

This talk aims to provide an overview of an on-going study of EMI at Afeka College of Engineering. With the 

introduction of an EMI-course requirement for all undergraduates in Israeli higher education (CHE 2019), our 

study focuses on students’ views on their linguistic and professional needs.  
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English as an international language has considerable status, being a vital tool for success in higher education 

and high-tech (Khawaja et.al., 2021). In Kachru’s terms, Israel is a country within the ‘Expanding Circle’ 

(Kachru, 1992). In this context where EMI is being applied nationally for the first time, and because local data 

on the status of EFL learners in EMI courses is sporadic, the necessity to assess effective classroom practices 

emerges.  

  

Our objective is to assess students’ attitudes, perceptions, and challenges in their EMI courses. The research 

is being conducted among 41 students on a voluntary basis in four EMI courses: two elective and two core 

courses in Engineering. Our sample represents Afeka’s microcosm of Israeli society, with students coming 

from different ethnic and economic backgrounds. The majority have completed military service, some have 

traveled, and many are employed part time – factors which influence students’ recognition of the 

importance of English. While presenting our teaching environment, we highlight challenges of EMI in an 

intercultural classroom (Risager, 2006; Aguilar-Pérez, 2018).  

Our findings are expected to have implications on planning and teaching policy and will provide insights into 

how students can overcome any obstacles they may face and thus enable us to train staff accordingly. 
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B1: English Medium Instruction (EMI) (Monday, February 27, 2023 13:50) 

THE END OF THE ICE AGE: EMI GRADUATE COURSE IN EDUCATIONAL ADMINISTRATION 

Shulamit Kopeliovich1 

English Department and Graduate Program in educational administration, Herzog College, 

Israel 

The purpose of the study was to create an efficient EMI graduate course in Educational Administration 

catering to the needs of mixed-level classes where most of the students feel fear and alienation from English. 

The research design was a longitudinal action research which lasted three years. Three research cycles were 

conducted within an MA English course in a religious educational college; every year 3 groups of students 

participated in the course: one group of Haredi women and 2 mixed groups of modern Orthodox and 

secular students.  

Most of the students experienced the course as a meaningful springboard for academic, professional, and 

personal growth rather than as frightening boring academic chores. In the course of action research, 5 key 

methodological themes were identified as essential for successful development of the course:  

1) Social-Emotional Learning activities based on current educational-management theories;  

2) gradual transition from infographic items to authentic academic articles with a special emphasis on 

vocabulary;  

3) use of TRANSLANGUAGING pedagogical techniques;  

4) on-going formative assessment;  

5) creating psychologically safe environment boosting the students’ agility and independence.  

  

The talk will briefly describe how these five themes interact in one specific activity.  

In conclusion, successful English-mediated instruction requires a finely-tuned complex of methodological 

techniques. This talk will provide examples of activities and approaches that will assist teachers in facilitating 

learning professional subjects in English for heterogeneous classes. 
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B2: Technological Language Tools (Monday, February 27, 2023 13:50) 

TEACHER VS CHATGPT: WE STILL MAKE A DIFFERENCE 

Karen Eini1 

English Department, Ruppin Academic Center, Israel 

There are a variety of digital tools designed to assist students in the academic writing process. These tools 

enable students to check their spelling, grammar, translate, paraphrase, and cite. The latest advance of AI, 

Artificial Intelligence, is ChatGPT. This AI tool is a game changer in that it can compose bold, clear, and 

error-free text based on the submission of a prompt. In pre-academic, A1-A2 level courses, computer 

generated writing is obvious to educators because it often generates vocabulary and grammar structures that 

are above the student’s level. However, at the higher academic levels, it is much more challenging to 

differentiate between the writing of a student or a computer.  

 

Is it a losing battle, Teacher vs ChatGPT? I argue that we still make a difference. Yes, technology inevitably 

forces us as educators to reevaluate our pedagogy and assessment of learning. However, by embracing these 

technologies, we can empower our students to use them effectively. In addition to discussing teaching 

strategies for effective use of these tools, I will suggest ways we can encourage our students to observe, 

analyze and retain new vocabulary and structures generated by such technology, rather than blindly 

accepting the outcome and using it as a shortcut or a crutch.  
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B2: Technological Language Tools (Monday, February 27, 2023 13:50) 

 

DEALING EFFECTIVELY WITH DIGITAL TEXT 

Sara Kol1,2, Miriam Schcolnik2 
1English, Reichman University, Israel 

2Division of Languages, Tel Aviv University, Israel 

Most academic material is now on screen, and our students are required to read it for their courses. 

Therefore, their ability to deal with digital text is crucial. Even though students use the Internet extensively, 

we cannot assume that they can deal with long academic texts on screen. Digital tools and strategies can help 

them. Examples of digital tools that can facilitate text comprehension are digital highlighters and text-to-

speech programs. Examples of helpful digital strategies are editing a text summary created by Artificial 

Intelligence (AI) tools or clarifying word meanings using AI based dictionary tools. We believe instructors 

should make students aware of the available tools for reading digital text so they can incorporate them into 

their toolbox.  

In our presentation we will report on our study comparing online monolingual and bilingual dictionary tools 

and present other digital tools and strategies that can facilitate online reading. 
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B2: Technological Language Tools (Monday, February 27, 2023 13:50) 

ONLINE ASYNCHRONOUS "SELF-STUDY" TOOL - FILL IN LANGUAGE GAPS, ENCOURAGE 

INDEPENDENT LEARNING 

Keren Shani1 

EPIC, Tel-Hai College, Israel 

Pre-basic students commence their English journey in higher education with very low English levels. 

Moreover, many are traumatized by their high school experiences. Attaining the “ptor” level within four 

semesters is a significant challenge for both these students and their teachers. Despite acquiring language 

tools and strategies from frontal lessons in pre-basic courses, many still completed the course with gaps in 

their foundational knowledge of English. We, the EPIC department at Tel Hai, decided to build an online 

asynchronous “self-study” tool on Moodle that would fill in these language gaps and encourage independent 

student learning. The aim of this online tool is that all pre-basic students on all campuses (Tel Hai consists of 

three campuses) will complete the pre-basic level with a strong foundation in English. Working in conjunction 

with Tel Hai’s Center for Teaching Excellence, we developed 10 self-study units, each containing the four 

basic language skills – reading, writing, listening and speaking. In this presentation, I will present the 

development process of this new online tool, the tool itself, and the initial feedback. 
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B3: EPIC Issues in Action (Monday, February 27, 2023 13:50) 

THE I IN EPIC: SCAFFOLDING PRIOR KNOWLEDGE FOR GLOBAL COMPETENCIES 

Erin Iosebashvili1 

Department of English, David Yellin Academic College of Education, Jerusalem, Israel 

This paper considers what students need to know in order to learn English for international purposes. It 

reflects on three courses at B1 (basic and advanced) level at a teacher training college in Israel. In these 

courses, I observed that some of my students struggled to meet learning outcomes not only due to 

difficulties with English, but additionally due to low levels of background knowledge about global contexts. 

This general knowledge included geography, cultural awareness (relating both to their own and to others’ 

cultures), current events, business and commerce, and technology. Using data from my courses, I suggest a 

correlation between prior exposure to global contexts and higher success in meeting CEFR can-do targets. 

While Israel is a multicultural society, many of our students experience their first significant contacts with the 

international context in our English classrooms. Given these discrepancies, my paper considers what students 

need to know in order to make sense of the materials they encounter, and to support their own English 

production. These needs include: knowledge about the world; knowledge about language; knowledge about 

themselves, as learners and as members of various social and cultural groups; and skills for mediating new 

information and for mediating communication in global contexts. On the basis of my classroom observations, 

I suggest materials and activities to scaffold international knowledge for EPIC students in Israeli tertiary 

education. 
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B3: EPIC Issues in Action (Monday, February 27, 2023 13:50) 

HOW CAN THE ISRAELI INFORMATION TECHNOLOGY INDUSTRY INFORM EPIC CURRICULA? 

Ms. Daniel Portman1, Mónica Broido2 

1English Department, Azrieli College of Engineering Jerusalem, Israel 
2Division of Languages, Tel Aviv University, Israel 

The Israeli information technology (IT) industry, which functions in English, is a major contributor to the 

country`s economy, whose work force is comprised from over 80% of higher-education graduates (ISERD, 

2022), requiring that our students come prepared with many English language competences. To identify these 

competences, in a pilot study in 2016, we surveyed and interviewed 21 human resources (HR) professionals, 

managers, and employees from five IT companies. Among our results, we found that tasks such as writing 

professional reports and emails, as well as participating in meetings were frequently performed by IT 

professionals. Additionally, HR managers cited intercultural competence as crucial to communicating 

effectively with stakeholders from other countries. In a recent follow-up study including 64 managers 68 

employees, we found similar results, but also that managers deemed certain English language tasks as 

important for their employees to be able to perform, while many employees reported infrequent 

engagement in those same tasks. When managers were asked about this gap, they emphasized that being able 

to perform these tasks was important for more senior, outward-facing roles. This suggests that some English 

language competences could be enablers for promotion in the Israeli hi-tech industry. As such, we feel that 

EPIC professionals are charged with providing as much “real world” exposure and practice of such tasks. In 

this presentation, we will show the competences in all four modes of communication that are deemed 

important for IT professionals. Given this, we will suggest curricular implications for the H-INET community 

for our EPIC courses. 
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B3: EPIC Issues in Action (Monday, February 27, 2023 13:50) 

THE RHETORICAL TRIANGLE AS AN INTERDISCIPLINARY TOOL FOR COMMUNICATING 

SCIENCE 

Tzipora Rakedzon1, Orit Hazzan2 

1Humanities and Arts, Technion 
2Education in Science and Technology, Technion 

Research has shown the importance of rhetorical devices in assessing communication skills in higher 

education. Further, training that includes rhetorical structure and awareness has been shown to facilitate 

better writing skills. However, few studies have looked at the rhetorical triangle in the use of scientific 

communication even though effective scientific communication also requires elements of persuasion. In other 

words, clear communication benefits both the researchers/writers and, in turn, the audience/readers. It 

increases the researchers` chances for their work to be published and acknowledged. However, to achieve 

this, the data must clearly tell a story. The purpose of the study is to expose undergraduate STEM students 

to how data can be communicated more effectively by appropriately directing the message to specific 

audiences as a story, and to investigate how students implement the rhetorical triangle and the role of 

storytelling in communicating science before and after an intervention. We studied two groups of 

undergraduate students, in two courses from two faculties. In both classes, the focus of the rhetorical triangle 

activity was part of the students’ compulsory project. In this presentation, we will show how though the class 

activity aimed at exposing students actively to the rhetorical triangle as a means of communication, the data 

analysis revealed that beyond increasing students’ awareness of the communication of their projects, it 

enabled us to learn about students’ perception of the values of their professions as well as of their 

professional identity. 
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B4: Linguistic Landscape and Language Policy (Monday, February 27, 2023 13:50) 

LANGUAGE POLICY IN HIGHER EDUCATION IN ISRAEL: THE CASE OF ARABIC 

Salah Fokra1 

English Department, The Academic College of Sakhnin for Teacher Education, Israel 

This study evaluates the language policy in higher education in Israel, focusing on the case of Arabic. 

Previous studies have dealt with the case of Arabic in general or higher education separately but didn`t 

combine the two into one study. This study is based on the answers to a questionnaire distributed to Arabic-

speaking students acquiring their academic degrees at either Arabic or Hebrew-speaking institutions. Arab 

students in Israel are educated in Arabic through 12th grade and when getting to higher education they have 

to choose between 66 Hebrew-speaking institutions and three Arabic-speaking colleges. It was hypothesized 

that students who choose Arabic-speaking institutions over Hebrew ones do so to avoid the serious language 

barrier they have in Hebrew. However, students didn’t report a widespread weakness in Hebrew, although a 

significant number of them did suggest that more support in Hebrew would be helpful, particularly at 

Hebrew-speaking institutions. Most Arabic-speaking students choose to study at Hebrew-speaking colleges, 

not only because they are thought to be better in terms of future job prospects but also because they are 

perceived to be of higher quality, aside from which, Arabic-speaking colleges only offer classes in education, 

so that their graduates have a very limited range of career prospects. Consequently, for better integration of 

Arab students in higher education, it is suggested to enrich their Hebrew before they begin their studies, in 

addition to giving them more options aside from the education majors, which are the only ones that are 

offered at the present time. 
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B4: Linguistic Landscape and Language Policy (Monday, February 27, 2023 13:50) 

THE LINGUISTIC LANDSCAPE OF THE DRUZE COMMUNITIES IN ISRAEL 

Hiba Hamarshi1 

English Department, Arab Academic College for Education in Israel-Haifa, Israel 

The Druze community in Israel speaks Palestinian Arabic as a native language (the language spoken by Arab 

Muslims and Christians). Most of the Druze community consider Arabic to be the medium of expression of 

their identity, since it is the language of their holy books and since they share most of the cultural and 

religious traits of the Arab Muslim community. Nevertheless, this group has chosen a different path than the 

one selected by the rest of the Arab minority, in terms of their involvement in the life of the country. This 

has created complex implications for their religion, language, identity, and other factors in their lives. This 

article discusses the linguistic landscape of each of the three Druze communities: the Carmel, the Galilee and 

the Golan. It investigates the frequency of language practice, language patterns in the large linguistic 

landscape of the Druze community. It examines the frequency of monolingual vs. bilingual items and the way 

languages are displayed in each item. Both language frequency and language pattern were examined in 

tourist vs. non-tourist neighborhoods, to detect whether language choice is determined by neighborhood 

type. To achieve this, 4249 items – shop signs, local advertisements and announcements, street signs, etc. – 

were collected. The findings indicated that Hebrew words dominate the overall linguistic landscape of the 

Druze communities, followed by Arabic and English. Parallel results were found when comparing language 

practice in each of the three Druze communities, in which the mean of Hebrew words in the linguistic 

landscape of each community was greater than the mean of words in Arabic and English. The supremacy of 

the Hebrew language in the Druze communities` linguistic landscape is mostly attributed to Hebraization and 

to the geopolitical background of the Druze communities. 
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Update on the HILAL Exam (Monday, February 27, 2023 14:35) 

A SURVEY OF STAKEHOLDERS IN HILAL 

Liat Atzmon1, Ruth Fortus, Hagar Lerman, Tzur Karelitz 

HILAL, NITE, Israel 

One of the questions that accompanies the development and implementation of a new test is how it will be 

received by examinees and score users. For example, will they think the test is necessary? Do they see the 

question types as relevant? Is the proposed use of the scores controversial? Gathering information on these 

topics at a relatively early stage in the life of a test is useful. If there are overly large gaps between the 

perceptions of the test developers and those of the stakeholders, the validity of the test could be adversely 

affected – for instance, institutions may choose not to use the test scores, or a public outcry against the test 

may ensue.  

This survey was created to examine the perceptions of various groups of stakeholders in HILAL, the new 

English test being developed by NITE, in order to determine whether such gaps exist and – if they do – 

eventually consider possible ways of eliminating or reducing them, for example by changing test content, test 

structure, or modes of administration; by initiating public information campaigns; and so on.  

The survey included interviews with key figures in Israeli institutes of higher education and an online 

questionnaire in three languages, to which 738 academic staff and 7,296 students from various colleges and 

universities responded. In the context of learning English at an HEI, we asked what language abilities people 

considered important, and whether and how an English placement test and its scores should be used.  

The presentation will discuss the main findings of the survey. 
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Keynote Lecture (Monday, February 27, 2023 16:15) 

 

LANGUAGING: A MATTER OF ACTION 

Daniela Fasoglio1 

SLO, Netherlands Institute for Curriculum Development, Netherlands 

Much is asked of students to find their place as global citizens of today`s complex society. They need to be 

proficient, language-aware and culturally aware language users in order to cooperate successfully and attain 

goals in all kinds of social, educational and professional contexts. Thus, languages are crucial to achieve full 

citizenship. Languages emancipate. Meaningful language education promotes the development of self-reliant, 

reflective, creative and confident participants in (digital) communication in multilingual and pluricultural 

contexts.  

The action-oriented approach stresses the social nature of language and sees the language user and learner as 

‘social agent’: someone who acts purposely to accomplish tasks, mostly in cooperation, within a social 

context. The action-oriented approach builds upon communicative language teaching and encompasses 

theories such as the socio-constructivist theory.  

In this talk we will explore the contribution of the action-oriented approach in language education: language 

learners are engaged in meaningful activities within realistic scenarios in which, like in real-life, they use all 

their resources to carry out their task and reach their goal. The descriptive scheme of the Common 

European Framework of Reference – Companion Volume (2020) puts the action-oriented approach at the 

centre of language learning. We will have a short look at how the CEFR can inspire teachers and curriculum 

developers in designing targets and learning activities from an action-oriented perspective. 
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Roundtable (Monday, February 27, 2023 17:15) 

PROPOSAL TO ESTABLISH A SPECIAL INTEREST GROUP (SIG) ON ENGLISH MEDIUM 

INSTRUCTION (EMI) 

Ofra Inbar1, Elana Spector-Cohen2, Linda Weinberg3, Ingrid Barth4 

1The School of Education, Tel-Aviv University, Israel 
2Department of Languages, Tel Aviv University, Israel 

3English Department, Braude Academic College of Engineering, Israel 
4English Unit, Open University of Israel, Israel 

EMI presents a unique inherently intricate entity, due to the academic subject area requirements, the high 

stakes involved and the learners’ linguistic profiles and English proficiency level. It also involves the content-

specific lecturers’ expertise, and the need for support mechanisms to facilitate the process.  

EMI is currently one of fastest spreading phenomena in the academic world. It is accompanied by a growing 

professional community, abundant research, a research journal, and a professional organization (ICLHE – 

Integrated Content Language in Higher Education). Despite the fact that EMI programs worldwide share 

common features, the centrality of local issues within each nation has given room to the creation of local 

SIGs (e.g., in Japan and in Spain).  

EMI programs have increased substantially in Israel as well, encouraged and supported by the Council of 

Higher Education as a central means for enhancing and strengthening the internationalization of academic 

institutions and individual students. Unique local EMI considerations have arisen requiring special attention. 

Amongst them, the diverse language background of many students, the recent move to an EPIC curriculum, 

as well as the ongoing alignment with CEFR specifications. Looking at the general Israeli educational system, 

a meaningful obstacle to EMI implementation is the lack of an integrated language and content tradition 

(CLIL).  

A local community of EMI professionals could advance the field through the discussion of these issues and 

more, and the sharing of local research findings on EMI concerns in Israel. We therefore call for the 

establishment of a local Israeli EMI SIG affiliated with ICHLE. 
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