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Many years ago in places not so far 

away… (worked with all EFL skills) 

http://www.geocities.ws/gailshb/iatefl2001.html
http://www.etni.org/red/etninews/issue3/feature5.html


Mentoring teachers for use of video 

“We decided to include the elements 

of non-verbal communication and 

learning styles when planning pre-

service and in-service courses for 

teachers in Computer-Assisted 

Language Learning (CALL). The goal 

of these courses is to enable English 

teachers to create performance-

based tasks with online multimedia 

resources for use in their language 

classrooms.”  

 

Rabbe and Shuster-Bouskila (2015) 

 



 

 

OVERALL READING COMPREHENSION   

B1  Can read straightforward factual texts on subjects 

related to his/her field and interest with a satisfactory 

level of comprehension.  

  

A2  Can understand short, simple texts on familiar matters 

of a concrete type which consist of high frequency every 

day or job-related language  

  

  

Can understand short, simple texts containing the highest 

frequency vocabulary, including a proportion of shared 

international vocabulary items.  

A1  Can understand very short, simple texts a single phrase 

at a time, picking up familiar names, words and basic 

phrases and rereading as required. 

  

The focus of Academic Reading courses 

 



LD student vs. 

the system… 
• He doesn’t read well enough 

to understand written texts 

• He was attending class but 

totally lost  

• Texts not read aloud during 

the lessons 

• Tutored only after midterm 

failure  

• In next course, he only 

watched recorded lessons, 

but they went too fast 

• Wants texts in advance to 

prepare for lesson 



Our Guidelines for change 



Additional skills to be taught 

Receptive activities and strategies  Productive activities and strategies 

Overall listening comprehension Overall oral production 

Understanding conversation between 

native speakers 

Sustained monologue: describing 

experience 

Listening as a member of a live 

audience 

Sustained monologue: 

putting a case (e.g. in a debate) 

Listening to announcements and 

instructions 

Public announcements 

Listening to audio media and 

recordings 

Addressing audiences 

Watching TV and film WRITING 



Check accessibility of PowerPoint – 

File/Check for issues in this presentation 



…Instruction that benefits a variety of 

learners… 

• Its goal is to recognize and reduce barriers to learning 

in the environment, and to proactively design 

classroom instruction that benefits a variety of 

learners and addresses individual differences  

 

• Scott, Hildebrandt, and Edwards,  A Cross-Departmental 

Approach to Supporting Students with a Disability Affecting 

Foreign Language Acquisition (p 189)  

• https://content.sciendo.com/view/journals/pjes/3/1/article-p85.xml 

https://content.sciendo.com/view/journals/pjes/3/1/article-p85.xml
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https://content.sciendo.com/view/journals/pjes/3/1/article-p85.xml
https://content.sciendo.com/view/journals/pjes/3/1/article-p85.xml
https://content.sciendo.com/view/journals/pjes/3/1/article-p85.xml


Some of their Suggestions 

• Consider the learning needs of diverse students by 

designing inclusive classrooms from the outset; 

• Anticipate the potential barriers that traditionally sound, 

research-based, instructional practices may cause, for 

they may be experienced in different ways by different 

students; 

• Design a classroom that anticipates the needs of 

students with disabilities to provide learning opportunities 

for those students without diagnosed disabilities as well. 

 

• Scott, Hildebrandt, and Edwards, pp 186-188 

 



Inclusive practices 
• Rather than pulling students out of the foreign 

language classroom, the university succeeded in 

keeping students engaged with foreign language 

study advising and mentoring across departments. 

 

• Several specific strategies were found to help 

language instructors begin to formulate inclusive 

practices for the benefit of all second-language 

students, those with and without disabilities. 

 
• Scott, Hildebrandt, and Edwards, pp 186-188 



CEFR and LD / Special needs students 

• Present placement tests not geared to all students 

• New standards will require alternative assessment for 

English proficiency "פטור "  

• Lessons need to be taught with assistive technology 

• Implementation of new standards while meeting the 

needs of all students 

• Evaluation must have clear guidelines for the entire 

student body 



Some concrete suggestions 

• Course websites accessible 

to screen readers 

• Use of written texts with 

audio 

• Videos with closed captions 

and transcripts  

• Use of dictionaries and 

translation/pronunciation 

websites (mobile enabled) 

• Access to online material 

https://link.springer.com/article/10.1007/s10209-018-0615-7
https://ed.ted.com/on/4Ctcopso
https://www.naturalreaders.com/online/
https://www.naturalreaders.com/online/
https://www.naturalreaders.com/online/
https://www.naturalreaders.com/online/


Evaluation of Web content accessibility in 

an Israeli institution of higher education 
• Nowadays, the Web constitutes an integral part of higher 

education and offers an unprecedented level of access to 
information and services. The increasing number of students 
with disabilities in higher education emphasizes the need of 
universities and colleges to make the necessary adjustments to 
ensure their Web content accessibility. …“Contrast” and 
“missing alternative text” errors were the most frequent 
problems identified in the evaluation. …The research highlights 
the need for clear and enforceable legislation to encourage 
academic Web accessibility. Additionally, technical training and 
awareness raising could be key elements in improving 
accessibility. 

 

• https://link.springer.com/article/10.1007/s10209-018-0615-7  
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Resources  

http://www.augsburg.edu/class/groves/

assistive-technology/everyone/ 2016  

International Society for Technology in Education (ISTE 2018) 

https://www.iste.org/explore/categorylist?code=Assistive+and+adaptive+technologies 

http://www.augsburg.edu/class/groves/assistive-technology/everyone/ 2016
http://www.augsburg.edu/class/groves/assistive-technology/everyone/ 2016
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https://www.iste.org/explore/categorylist?code=Assistive+and+adaptive+technologies


Up we go… 


